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ENGLISH ABSTRACT

This study examines the implementation of Arabic learning during the pandemic and explores
students' intentions and motivations in learning Arabic online. The type used in this research
is a qualitative approach. An exploratory investigative approach is used to investigate
students’ intentions and motivations in learning Arabic online. Data will be collected by
distributing the questionnaire offline and online. The data was then used to analyse the
intentions and motivations of second semester students of the Arabic Language and
Literature Study Program at UIN Sultan Maulana Hasanuddin Banten to support the long-
distance Arabic courses. The study results indicate that the overall average score is still above
4 on a scale of 6. It be interpreted that the students having good intentions and motivation in
online Arabic lectures.

Keywords: Intention, Motivation, Arabic Learning, Online Learning

INDONESIAN ABSTRACT

Penelitian ini mengkaji pelaksanaan pembelajaran bahasa Arab di masa pandemi serta
menggali minat dan motivasi siswa dalam belajar bahasa Arab secara online. Jenis penelitian
yang digunakan dalam penelitian ini adalah pendekatan kualitatif. Pendekatan investigasi
eksploratif digunakan untuk mengetahui minat dan motivasi siswa dalam belajar bahasa
Arab secara daring. Data dikumpulkan dengan menyebarkan kuesioner secara offline dan
online. Data tersebut kemudian digunakan untuk menganalisis minat dan motivasi
mahasiswa semester 2 Program Studi Bahasa dan Sastra Arab UIN Sultan Maulana
Hasanuddin Banten untuk mendukung pembelajaran bahasa Arab jarak jauh. Hasil
penelitian menunjukkan bahwa nilai rata-rata keseluruhan masih di atas 4 pada skala 6. Hal
ini dapat diartikan bahwa mahasiswa memiliki minat dan motivasi yang baik dalam
perkuliahan bahasa Arab online.

Kata kunci: Minat Belajar, Motivasi Belajar, Pembelajaran Bahasa Arab, Belajar Online
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Introduction

The pandemic situation since 2020 has changed learning habits from the teacher-
learning centered to the students-learning centered through online platforms that
require more facilities and are different from learning in common situations. Of course,
these independent learning activities will only be effective if they get strong
encouragement from each learner, not only through the teacher's efforts alone (Brophy
1999). In line with Simamora et al (2020), learners during the pandemic must be
directed to become ‘real’ learners who can learn anytime and anywhere, not just as
students who can only learn through teacher guidance and direction. Thus, the pandemic
period will not reduce the effectiveness of online and independent learning.

The term learner agency is not yet familiar to some Indonesian academics,
especially when all learning process are mostly conducted through online platforms.
Learner agency is needed so that learners can learn actively by utilizing surrounding
resources and personal abilities (McLoughlin and Lee 2010). In addition, fellow learners
with the learner agency category can foster independent learning together with the
encouragement of teachers and peers who become role models (Akella 2010). Thus, the
learner agency is an effective online learning solution for students. Therefore, despite
the conditions and circumstances, students still able to learn effectively.

Intention and motivation are the two main things in the learner agency
framework (Code, 2020). Learning foreign languages online and independently is one of
the activities that need to be supported by the role of intention and motivation to
achieve learning objectives. Zimmerman et al (2013) show that intention and motivation
play a significant role in the success of independent learning through the positive effects
of the 4 (four) pillars of successful learning: self-efficacy, identity, motivation, and
learner metacognition. This result in line with research of Dérnyei et al (2019), who
recommended that foreign language learning begin to strengthen the role of intention
and motivation to achieve learning effectiveness. So that learners will be able to learn
and understand the courses they learn.

Interestingly, although there are many studies on intentions and motivations in
learning foreign languages, there are still not many studies related to students'
intentions and motivations in learning Arabic online. Researches by Al-Osaimi and

Wedell (2014), Gardner and Tremblay (1994), Bernaus (2009), Mendoza and Phung
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(2019), are some examples of studies of intentions and motivations that tend to discuss
learning Arabic as a foreign language. On the other hand, Arabic is also a foreign
language used by more than 100 million people as the language of daily communication
in several countries, especially Muslim-majority countries (Coupland 2010). Thus, it is
crucial to study the intention and motivation in learning Arabic online to learn Arabic
better.

Although there are many studies on intentions and motivations in learning
foreign languages, not many are emphasized on the students' intentions and motivations
in Arabic online learning. Researches like Al-Osaimi and Wedell (2014), Gardner and
Tremblay (1994), Bernaus (2009), Mendoza and Phung (2019), are among those who
have studied intentions and motivations that tend to discuss learning Arabic as a foreign
language. In fact, Arabic is a foreign language used by more than 100 million people as
their daily language in several countries, especially Muslim-majority countries
(Coupland 2010). Therefore, it is crucial to study the intention and motivation in
learning Arabic online to learn Arabic better.

This study examines the implementation of Arabic learning during the pandemic

and explores students' intentions and motivations in learning Arabic online.

Methods

This research employs a qualitative approach. The investigative exploratory
approach (Abdelhadi, Foster, and Whysall 2014) used as an approach to investigate the
students' intentions and motivations in learning Arabic online. While a descriptive
analysis approach is used to describe the conditions that are seen as they are. Terre
Blanche et al (2006) define this descriptive research as a systematic, factual, and
accurate. It has nature of descriptive or description (painting) regarding the factors,
nature, and relationships between the phenomena studied.

In this study, the data sources are divided into two categories; 1) the primary
data source is collected by distributing questionnaires to the students both online and
offline. The data is then used to analyze the intentions and motivations of second
semester students of the Arabic Language and Literature Study Program at UIN Sultan
Maulana Hasanuddin Banten to support learning Arabic in distance learning

circumstances; 2) Secondary data sources are supporting data and complementary
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research data. This data is crucial for the completeness of. The secondary data sources
are books and reference materials related to the intention and motivation of
independent learning in higher education.

The research begins with several stages, namely: first, Preparation: this activity,
the researcher tries to prepare initial data related to the research problem being
studied; second, Research Implementation: research implementation activities by
collecting related data based on the research instruments that have been prepared;
third, Evaluation or Reporting of Research Results: the last activity carried out by
researchers by making reports on research results following the agreed systematics.

The questionnaire was developed from the framework of the learner agency
theory covering intentions and motivation (Bandura 2008; Code 2020) to collect
primary data, the link was distributed through an online application form to be filled out
by students. The questionnaire has a six- point Likert scale: 1 = strongly disagree, 2 =
disagree, 3 = slightly disagree, 4 = slightly agree, 5 = agree, and 6 = strongly agree. All
data from the questionnaire were analyzed by descriptive statistical techniques to
simplify, analyze, and describe the main features of the data (Myatt 2007). It starts by
tabulating the data in the Microsoft Excel application, adding a percentage score, and
presenting the analyzed data in a summary table. In addition to data analysis, open
coding (DeCuir-Gunby, Marshall, and McCulloch 2011) used to code and summary data

of open items.

Results and Discussion

Respondent Intellectual Profile

Table 1. Respondents Profile

Gender Quantity Percentage
Male 37 56.92
Female 28 43.08
Age Quantity Percentage
<18 9 13.84
18-20 55 84.62
21-23 1 1.54
School Origin Quantity Percentage
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Islamic School & Pesantren 35 53.85
Islamic School Non-Pesantren 5 7.69
Regular School & Pesantren 14 21.54
Regular School Non-Pesantren 11 16.92
Economic Status Quantity Percentage
Upper Middle 3 4.62
Middle 34 52.30
Lower Middle 28 43.08
Distance Learning Experience Quantity Percentage
Elementary School 5 7.69
Junior High School 11 16.92
Senior High School 28 43.08
University 21 32.31
Online Learning Device Quantity Percentage
Personal Computer (PC) 1 1.54
Laptop 2 3.08
Mobile Phone 62 95.38

The data above shows the profile of the respondents in this study, including
gender, age, school origin, economic status, distance learning experience, and the device
used. Regarding gender, most responses are male students 37 people (56.92%), while
the female students are 28 people (43.08%).

Regarding age, most responses aged between 18-20 years, 55 people (84.62%),
while only 1 person whose age is 22-23 years old. In terms of school origin, most of them
are from Madrasah Aliyah and Islamic boarding schools (), as many as 35 people
(53.85%), while only 5 people are from other schools. Most of the respondents came
from Madrasah Aliyah and Islamic Boarding School graduates. This condition should
make it easier for them to adapt to online Arabic lectures, especially in learning Arabic
skills and competences. The assumption comes from the different background
knowledge between the MA or Pondok Pesantren students and SMA (Senior High School)
students. The background knowledge is considered able to boost their self-confidence
and also able to follow the class’s progress easier.

Regarding economic status, most participants are those from middle class family
as many as 34 people (52.30%), while the least came from students with upper middle
economic family, as many as 3 people (4.62%). In terms of the experience of distance

learning, students experienced distance learning when they were in high school, as many
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as 28 people (43.08%), while the least are students who had the of distance learning in
elementary school, as many as 5 people (7.69%). Some respondents are high school
graduates who have had online learning experiences during the pandemic. Thus, online
lectures are not something new for all students.

Regarding devices, smartphones are the most preferred choice used by students
in long-distance Arabic lectures as many as 62 people (95.38%). At the same time,
computers are the least choice used by students as many as 1 person (1.54%).
Smartphones are more widely used because they are a communication tool owned by
almost everyone, in this case, students. So other devices such as laptops and desktop

computers are the least used in online lectures.

Student Intentions in Online Arab Arabic lectures

Intentions in Arabic language courses include the willingness of students to
organize their learning plans effectively and efficiently. Some things studied in this point
include willingness to learn, the decision to study, learning objectives, and student

learning strategies in Arabic lectures.

Table 2. Student Intentions in Lectures

M SD

I decided to learn Arabic on my own accord 5.06 0.83
[ gather much information in deciding to learn Arabic 482 090
[ feel confident in deciding to learn Arabic 478 0.76
[ want to master the elements of Arabic (mufradat, gawaid, 517 0.57
ashwat)

[ want to master Arabic language skills (listening, speaking, 522 0.67
reading, writing)

[ have a specific goal in learning Arabic 489 081
[ prepared a strategy to achieve the goal of learning Arabic 478 0.84

The table above describes the students' intentions in learning Arabic. Overall, it
can be seen that students have positive choices to learn Arabic but their ability to gather
much information in making decisions to learn Arabic is in the lowest category. The
desire to master Arabic skills (listening, speaking, reading, writing) has the highest

average score of 5.49. On the other hand, the effort to collect much information in
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deciding to learn Arabic is 4.74. The data is quite varied, as indicated by the Standard
Deviation value for all data above 0.5.

Arabic students are eager to master the elements of Arabic and also master
Arabic skills. With students' diverse educational backgrounds, lecturers need to guide
and boost their interest in learning Arabic (Bledsoe and Robey, 1986) because it is an
essential component in the soul of students that can determine the success of learning.
In realizing interest in learning Arabic, synergy is needed between the ability of lecturers
to prepare appropriate learning strategies in teaching with high intentions of students
(Schachter and Rich, 2011). Thus, students consciously want to process learning Arabic
because they strongly desire to master it.

BSA (Arabic Language and Literature) Department students seem to have
difficulty gathering much information in deciding to study Arabic. This condition is
because students do not understand the importance of learning Arabic, so they do not
absorb the material presented by the lecturer and end up experiencing ongoing
difficulties (Asmawati, Asy’ari, and Malkan, 2020). In addition, these difficulties occur
because the method of delivering material by the lecturer is monotonous using the
lecture method and the lack of motivation from the lecturer (Ritonga et al., 2021). Thus,
lecturers must also present a solution so students can independently collect information
to learn Arabic online.

Lecturers must encourage BSA students in determining goals in learning Arabic,
both short-term goals and long-term goals. Lecturers' encouragement can motivate
students to study effectively (Asrial et al. 2019). In addition, lecturers also need to
provide various choices to learning Arabic so that students can enjoy every learning
process (Gardner 1999). Thus, direction from lecturers to students is an important thing

to do to obtain effective lecture results.

Student Motivation in Online Arabic Lectures
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Motivation in Arabic lectures encourages students to organize their learning
plans effectively and efficiently. Things studied at this point include interest in learning,

challenges, and maximum effort in learning.

Table 3. Student Intentions in Lectures

M SD
[ feel that learning Arabic is essential for my future education 520 0.71
[ feel that learning Arabic will allow me to get to know more 5.05 0.65
people from different countries
[ am very interested in learning Arabic 5.06 0.68
[ am challenged to be able to speak well with native Arabic 494 0.77
speakers
[ am challenged to be able to complete all Arabic course 5.03 0.73
assignments well
[ am challenged to be able to read Arabic texts well 509 0.74

[ try to make the results of studying Arabic courses satisfactory 531 0.81

The table above describes students’ motivation in learning Arabic. Overall, it can
be seen that students have positive motivation to learn Arabic. However, they are less
challenged to be able to speak with native Arabic speakers well. Student put much
efforts so that the results of learning Arabic courses are satisfactory, namely 5.45. On the
other hand, students are challenged to speak with native Arabic speakers well, which is
5.05. The data is quite varied, as indicated by the Standard Deviation value for all data
above 0.5.

The Arabic language department students try hard to get satisfactory learning
outcomes from online Arabic courses. Elkhafaifi (2005) show that students must have
the basic facilities to participate in online learning to increase learning independence
and obtain optimal learning outcomes. This effort can be done because students intend
to learn as an essential component determining learning success (Mahyoob, 2020). Thus,
students will be motivated to carry out online Arabic learning well and obtain optimal
learning outcomes.

BSA students seem less challenged to be able to speak with native Arabic
speakers as an outcome of learning Arabic. However, online lectures are challenging to
be implemented, one of which is motivating to be skilled in speaking Arabic with native

speakers (Zurqgoni et al., 2020). In addition, the lack of interactive activities in online
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lectures is a major inhibiting factor in motivating students to be challenged to be able to
speak with native Arabic speakers (Asmari, 2015). Thus, teachers need to provide
creative direction so that students are motivated to master Arabic language skills
receptively and productively.

Lecturers should motivate the students to learning Arabic online effectively.
Hamid et al (2020) show that the majority of students do not perceive online lectures as
an effective method of lectures. It may be due to minimal facilities and the creation of
teachers who make learning Arabic online less feasible and less comfortable. Thus,
students and lecturers must synergize so that learning Arabic can give optimal results

for both of them.

The Strengths and Weaknesses of Arabic Lectures from Student Perspectives

In online Arabic lectures, lecturers use video-based or audio-visual learning
media uploaded to the YouTube page. Using these media makes it easy for students to
repeat learning during class schedules and at home (Albantani and Madkur, 2017;
Yousaf and Nawaz, 2022). In addition to asynchronous learning, lecturers occasionally
carry out synchronous learning using google meet media (Simamora, 2020). This is to
confirm the extent to which students understand the learning material in the
asynchronous media (Lapitan et al. 2021). In addition, synchronous learning is also
carried out to enrich and deepen the material so that students understand it better.

Online Arabic lectures make students learn independently from the assignments
given by the lecturer so that they are accustomed to understand and study the material
provided. For example, occasionally, lecturers give assignments to understand simple
Arabic texts by providing previous briefings and subsequent corrections (Habash 2010).
In addition, they are trained to complete PowerPoint and video-based tasks using their
creations (Bahruddin and Ramadhanti Febriani 2020). In addition, lecturers also provide
mufradat material and Arabic conversation by providing relevant and exciting examples
for students. On the other hand, the materials and methods used by the lecturers do not
make students bored with the online learning process. Thus, students can be motivated
to study under any conditions.

On the other hand, online Arabic lectures can make students know each other and

their friends, train them to listen to their friends' opinions, and exchange information
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about Arabic material. According to student assessments, Arabic lecturers are good at
delivering lecture materials online (Ashour 2020). The language used in providing the
material is simple and easy for students to understand. It's just that there may always be
questions in Arabic learning that will be difficult to respond to through asynchronous
learning (Leo et al. 2021). Online Arabic lectures are considered to broaden students'
knowledge through a quick understanding of the learning process and effective teaching
methods for lecturers.

In addition, students consider that online Arabic lectures allow them to save on
transportation costs to campus, have more flexible time, and choose a quieter study
location. In addition, they can also save time and energy when lectures are held online
(Alhasanat 2019). The time spent in face-to-face lectures will be more than in online
lectures. It is because changing hours between one course and another sometimes has a
long lag time, so they have to spend longer time on campus.

However, online Arabic lectures certainly have weaknesses that must be resolved.
For example, the difference in how quickly students understand the material is one of
the weaknesses that must be solved (Pintrich 2004). In addition, lecturers need
particular strategies to measure the level of understanding of each student, for example,
through exercises and tests.

In addition, when lecturers provide Arabic lecture material synchronously or
asynchronously, students can listen carefully (Yahya et al. 2021). Most likely, students
carry out online learning and other home activities. However, this is a separate obstacle
to achieving learning success.

In addition, when lecturers provide Arabic lecture material synchronously or
asynchronously, students can listen carefully (Yahya et al. 2021). Most likely, students
carry out online learning and other home activities. However, this is a separate obstacle
to achieving learning success.

On the other hand, the pandemic that has been going on for several years has not
been able to encourage policymakers to distribute internet networks more evenly
throughout the country, especially in remote areas. It is the main obstacle in
implementing online lectures, with the internet as the primary aspect of implementing
these activities (Garbe et al. 2020). Moreover, some students still complain about the

high cost of internet packages, especially in implementing synchronous learning. It, of
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course, needs to be completed so that learning in this country can be directed toward a
more developed learning environment.

The gadget device needed in online lectures is still an obstacle for students. Some
of them still do not have a device with standard quality to be used in online courses
(Fathoni and Retnawati 2021). Therefore, they sometimes find it challenging to take
Arabic classes online. Thus, there needs to be a separate solution provided by the
campus for this problem.

Online lectures certainly have limitations in providing discussion opportunities
for students (Baum and McPherson 2019). Moreover, learning should be done with
asynchronous media. In that case, discussion activities can only be carried out through

text media, so they cannot represent anxiety in learning conveyed in the discussion.

Conclusion

This study explores the intentions and motivations of Arabic Language and
Literature Study Program students in online Arabic lectures. The results showed that the
overall average score was still above the number 4 in a scale of 6. It can be interpreted
that the students have good intentions and motivation in online Arabic lectures. For
instance, they try to make the learning outcomes of Arabic courses satisfactory, get the
highest average score of 5.31 out of a scale of 6. Meanwhile, the students show positive
response towards the item stating about being confident in making decision to learn
Arabic online and being prepared with strategies in order to achieve the learning goals.

This study provides several implications for better online Arabic lectures. First,
lecturers have an essential role so that students consciously feel the need to learn
Arabic. For example, lecturers motivate students to improve Arabic mastery and skills
by themselves. In addition, lecturers must also provide continuous motivation so that
students are interested in participating in online Arabic lectures. For example, lecturers
must have strategies so that each student has questions to ask in each lecture. On the
other hand, students should also be encouraged to reflect on their learning experiences
and take advantage of teaching strategies that have been proven effective in achieving

better Arabic learning outcomes.

41 | Abd. Rozak, et al: Intention and Motivation in Online Arabic Courses: Agency for
Learning Phenomenon



LISANIA: journal of Arabic Education and Literature, Vol 7, No 1, June 2023, 31-45

References

Abdelhadi, Amal, Carley Foster, and Paul Whysall. 2014. “An Exploratory Investigation of
Aberrant Consumer Behaviour in Libya: A Sociocultural Approach.” Journal of
Marketing Management 30(9-10):857-73. doi: 10.1080/0267257X.2014.927900.

Akella, Devi. 2010. “Learning Together: Kolb’s Experiential Theory and Its Application.”
Journal  of  Management & Organization 16(1):100-112. doi:
10.5172/jmo.16.1.100.

Albantani, Azkia Muharom, and Ahmad Madkur. 2017. “Musyahadat Al Fidyu: Youtube-
Based Teaching and Learning of Arabic as Foreign Language (AFL).” Dinamika
IImu 17(2). doi: 10.21093/di.v17i2.854.

Alhasanat, Issa Khalil. 2019. “Using Smartphones in Learning Arabic by AOU Students.”
Higher Education Studies 10(1):48. doi: 10.5539 /hes.v10n1p48.

Al-Osaimi, Saleh, and Martin Wedell. 2014. “Beliefs about Second Language Learning:
The Influence of Learning Context and Learning Purpose.” The Language Learning
Journal 42(1):5-24. doi: 10.1080/09571736.2012.661753.

Ashour, Sanaa. 2020. “How Technology Has Shaped University Students’ Perceptions and
Expectations around Higher Education: An Exploratory Study of the United Arab
Emirates.” Studies in Higher  Education 45(12):2513-25. doi:
10.1080/03075079.2019.1617683.

Asmari, AbdulRahman Awadh Al 2015. “Communicative Language Teaching in EFL
University Context: Challenges for Teachers.” Journal of Language Teaching and
Research 6(5):976. doi: 10.17507 /jltr.0605.09.

Asmawati, Asmawati, Asy’ari Asy’ari, and Malkan Malkan. 2020. “Active Learning
Strategies Implementation in Arabic Teaching at Senior High School.”
INTERNATIONAL JOURNAL OF CONTEMPORARY ISLAMIC EDUCATION 2(1):1-20.
doi: 10.24239/ijcied.Vol2.Iss1.10.

Asrial, Asrial, Syahrial Syahrial, Dwi Agus Kurniawan, May Subandiyo, and Nur Amalina.
2019. “Exploring Obstacles in Language Learning: Prospective Primary School
Teacher in Indonesia.” International Journal of Evaluation and Research in
Education (IJERE) 8(2):249. doi: 10.11591/ijere.v8i2.16700.

Bahruddin, Uril, and Suci Ramadhanti Febriani. 2020. “Student’s Perceptions of Arabic
Online Learning during COVID-19 Emergency.” Journal for the Education of Gifted
Young Scientists 1483-92. doi: 10.17478/jegys.763705.

Bandura, A. 2008. “Toward an Agentic Theory of the Self.” in Self-processes, learning, and
enabling human potential: Dynamic new approaches. Charlotte, NV: Information
Age Publishing.

Baum, Sandy, and Michael McPherson. 2019. “The Human Factor: The Promise & Limits
of Online Education.” Daedalus 148(4):235-54. doi: 10.1162/daed_a_01769.

Bernaus, Merce. 2009. “Teachers’ Motivation, Classroom Strategy Use, Students’
Motivation and Second Language Achievement.” Porta Linguarum Revista
Interuniversitaria  de Diddctica de Las Lenguas  Extranjeras. doi:
10.30827/Digibug.31869.

42 | Abd. Rozak, et al: Intention and Motivation in Online Arabic Courses: Agency for
Learning Phenomenon



LISANIA: journal of Arabic Education and Literature, Vol 7, No 1, June 2023, 31-45

Bledsoe, Caroline H., and Kenneth M. Robey. 1986. “Arabic Literacy and Secrecy Among
the Mende of Sierra Leone.” Man 21(2):202. doi: 10.2307/2803157.

Brophy, Jere. 1999. “Toward a Model of the Value Aspects of Motivation in Education:
Developing Appreciation For.” Educational Psychologist 34(2):75-85. doi:
10.1207/s15326985ep3402_1.

Code, Jillianne. 2020. “Agency for Learning: Intention, Motivation, Self-Efficacy and Self-
Regulation.” Frontiers in Education 5:19. doi: 10.3389 /feduc.2020.00019.

Coupland, Nikolas, ed. 2010. The Handbook of Language and Globalization. Malden, MA:
Wiley-Blackwell.

DeCuir-Gunby, Jessica T. Patricia L. Marshall, and Allison W. McCulloch. 2011.
“Developing and Using a Codebook for the Analysis of Interview Data: An

Example from a Professional Development Research Project.” Field Methods
23(2):136-55.doi: 10.1177/1525822X10388468.

Dornyei, Zoltdn, and Christine Muir. 2019. “Creating a Motivating Classroom
Environment.” Pp. 719-36 in Second Handbook of English Language Teaching,
Springer International Handbooks of Education, edited by X. Gao. Cham: Springer
International Publishing.

Elkhafaifi, Hussein. 2005. “Listening Comprehension and Anxiety in the Arabic Language
Classroom.” The Modern Language Journal 89(2):206-20. doi: 10.1111/j.1540-
4781.2005.00275.x.

Fathoni, Anang, and Heri Retnawati. 2021. “Challenges and Strategies of Postgraduate
Students in Online Learning during the Covid-19 Pandemic.” Jurnal Prima
Edukasia 9(2). doi: 10.21831/jpe.v9i2.37393.

Garbe, Amber, Uzeyir ogurlu, Nikki Logan, and Perry Cook. 2020. “Parents’ Experiences
with Remote Education during COVID-19 School Closures.” American Journal of
Qualitative Research 4(3). doi: 10.29333/ajqr/8471.

Gardner, Howard. 1999. The Disciplined Mind: What All Students Should Understand. New
York: Simon & Schuster.

Gardner, R. C, and P. F. Tremblay. 1994. “On Motivation, Research Agendas, and
Theoretical Frameworks.” The Modern Language Journal 78(3):359-68. doi:
10.1111/j.1540-4781.1994.tb02050.x.

Habash, Nizar Y. 2010. Introduction to Arabic Natural Language Processing. Cham:
Springer International Publishing.

Hamid, Rimba, Izlan Sentryo, and Sakka Hasan. 2020. “Online Learning and Its Problems
in the Covid-19 Emergency Period.” Jurnal Prima Edukasia 8(1):86-95. doi:
10.21831/jpe.v8i1.32165.

Lapitan, Lorico DS., Cristina E. Tiangco, Divine Angela G. Sumalinog, Noel S. Sabarillo, and
Joey Mark Diaz. 2021. “An Effective Blended Online Teaching and Learning
Strategy during the COVID-19 Pandemic.” Education for Chemical Engineers
35:116-31.doi: 10.1016/j.ece.2021.01.012.

43 | Abd. Rozak, et al: Intention and Motivation in Online Arabic Courses: Agency for
Learning Phenomenon



LISANIA: journal of Arabic Education and Literature, Vol 7, No 1, June 2023, 31-45

Leo, Shirley, Nizar Mohammad Alsharari, Jainambu Abbas, and Muhammad Turki
Alshurideh. 2021. “From Offline to Online Learning: A Qualitative Study of
Challenges and Opportunities as a Response to the COVID-19 Pandemic in the
UAE Higher Education Context.” Pp. 203-17 in The Effect of Coronavirus Disease
(COVID-19) on Business Intelligence. Vol. 334, Studies in Systems, Decision and
Control, edited by M.T. Alshurideh, A. E. Hassanien, and R. Masa’deh. Cham:
Springer International Publishing.

Mahyoob, Mohammad. 2020. “Challenges of E-Learning during the COVID-19 Pandemic
Experienced by EFL Learners.” Arab World English Journal 11(4):351-62. doi:
10.24093/awej/vol11no4.23.

McLoughlin, Catherine, and Mark ]J. W. Lee. 2010. “Personalised and Self Regulated
Learning in the Web 2.0 Era: International Exemplars of Innovative Pedagogy
Using Social Software.” Australasian Journal of Educational Technology 26(1). doi:
10.14742 /ajet.1100.

Mendoza, Anna, and Huy Phung. 2019. “Motivation to Learn Languages Other than
English: A Critical Research Synthesis.” Foreign Language Annals 52(1):121-40.
doi: 10.1111/flan.12380.

Myatt, Glenn J. 2007. Making Sense of Data: A Practical Guide to Exploratory Data Analysis
and Data Mining. Hoboken, N.J: Wiley-Interscience.

Pintrich, Paul R. 2004. “A Conceptual Framework for Assessing Motivation and Self-
Regulated Learning in College Students.” Educational Psychology Review
16(4):385-407. doi: 10.1007/s10648-004-0006-x.

Ritonga, Mahyudin, Martin Kustati, Meliza Budiarti, Ahmad Lahmi, Musda Asmara,
Rahadian Kurniawan, Neli Putri, and Endri Yenti. 2021. “Arabic as Foreign
Language Learning in Pandemic COVID-19 as Perceived by Students and
Teachers.” Linguistics and Culture Review 5(1):75-92. doi:
10.21744/lingcure.v5n1.726.

Schachter, Elli P, and Yisrael Rich. 2011. “Identity Education: A Conceptual Framework
for Educational Researchers and Practitioners.” Educational Psychologist
46(4):222-38. doi: 10.1080/00461520.2011.6145009.

Simamora, Roy Martin. 2020. “The Challenges of Online Learning during the COVID-19
Pandemic: An Essay Analysis of Performing Arts Education Students.” Studies in
Learning and Teaching 1(2):86-103. doi: 10.46627 /silet.v1i2.38.

Simamora, Roy Martin, Daniel De Fretes, Ezra Deardo Purba, and Daniel Pasaribu. 2020.
“Practices, Challenges, and Prospects of Online Learning during Covid-19
Pandemic in Higher Education: Lecturer Perspectives.” Studies in Learning and
Teaching 1(3):185-208. doi: 10.46627 /silet.v1i3.45.

Terre Blanche, M. ], Kevin Durrheim, and Desmond Painter, eds. 2006. Research in
Practice: Applied Methods for the Social Sciences. 2nd ed. Cape Town: UCT Press.

Yahya, Muhyidin, Maftuhati Maftuhati, Abdul Hayyi Mustofa, and Zakiyah Arifa. 2021.
“Online-Based Arabic Learning Management During the Covid-19 Pandemic Era:
Plan, Implementation and Evaluation.” Al-Ta’rib: Jurnal IImiah Program Studi

44| Abd. Rozak, et al: Intention and Motivation in Online Arabic Courses: Agency for
Learning Phenomenon



LISANIA: journal of Arabic Education and Literature, Vol 7, No 1, June 2023, 31-45

Pendidikan =~ Bahasa  Arab  IAIN  Palangka Raya 9(1):85-98. doi:
10.23971/altarib.v9i1.2505.

Yousaf, Kanwal, and Tabassam Nawaz. 2022. “A Deep Learning-Based Approach for

Inappropriate Content Detection and Classification of YouTube Videos.” IEEE
Access 10:16283-98. doi: 10.1109/ACCESS.2022.31475109.

Zimmerman, Barry ], and Dale H. Schunk, eds. 2013. Self-Regulated Learning and
Academic Achievement. 0 ed. Routledge.

Zurqoni, Zurqoni, Heri Retnawati, Syarifatur Rahmatullah, Hasan Djidu, and Ezi Apino.
2020. “Has Arabic Language Learning Been Successfully Implemented?”
International Journal of Instruction 13(4):715-30. doi: 10.29333/iji.2020.13444a.

45 | Abd. Rozak, et al: Intention and Motivation in Online Arabic Courses: Agency for
Learning Phenomenon



